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is not typical. As a matter of fact, conditions modifying the particular situation just
reviewed compare favorably with conditions
modifying other situations of like character
as reviewed by the Federal Bureau of Education and by other source authorities. However, it matters not how favorably this situation may compare with those elsewhere; the
problem is not the less real; neither is it of
less concern.
It 'is from this situation, and a great many
others of like kind, that we discover one of
the most evident needs for reorganization inside the field of secondary education. What
can be done to hold our young men and our
young women in our high schools? And,
holding them, what shall be provided for them
in the way of educational opportunitie.->
superior to and more attractive than those
offered them in the field of industry?
From accurate, detailed knowledge of
each of the ninety boys and girls who left
school to accept positions in business, it is
known that the change was registered very
largely as voluntary action by the members
of the group. Economic necessity was not
the motivating power behind the transitionFundamentally the responsibility for the emigration rests upon the curriculum.
For many years secondary courses of
study have been shaped to conform to requirements imposed upon our secondary
schools by institutions of higher learning—
requirements that can be defined only in
terms of the classics. It has been presupposed all along that the supreme aim of education as related to high school processes and
methods is that of "preparing young people
for college." As a matter of fact, the aim
of preparing young people for college should
rpply in the Instance of the boy and the girl
who are able to afford a college education
and intend to follow the plan through to
completion. We know today, however, that
only a small per cent of high school graduates attend college. To the large majority
of our secondary school population we have
accordingly been offering a course of study,
in content and nature a series of intellectual
exercises, unrelated and unsympathetic to the
practical every day life that follows the conclusion of school days. No longer do we
find it possible to convince young people or
their parents that the conjugation of amo or
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the interpretation of Q. E. D. correlates with
the active, practical duties of citizenship and
of bread winning. And if we found the
thing still possible, on what ground could
the logic be justified, if we face the issue
squarely ?
It is here that the holding power of the
school lacks strength. Nor will the school
be able to function successfully until it has
bridged the gulf that now so clearly -and
definitely separates the school from the community. In order to meet the present
emergency it is necessary to reshape our point
of view; to accept in practice a more embracing aim; to widen our conception of the
field of service of our high schools; to reorganize and broaden the present curriculum
so that it will take into account individual
differences and the widely varying aims that
the high school population entertains toward
the educational process and toward life—to
make these aims coincident. For too long a
time has the educational process been vict'mized by the elusive, the indefinite culturalclassical aim. The banker does not attempt
to conduct business with the public in LatinNeither does the merchant review the campaigns of Alexander in an effort to improve
the efficiency of his clerks. How then can
the high school function successfully if it
continues to limit its activity to the traditional subjects? Surely there is need for
a compromise between the past and the present, between the ancient and the modern,
between the ideal and the real in our class
rooms today. The aims and processes involved in high school training must be made
more practical. Instead of revolving about
life they must make life itself the real thing
in the class room. More of business and less
of Latin, more of the practical arts and less
of trigonometry, more of present day issues
in politics and economics and less of remotely
detailed history, more of the laboratory and
less of the class room lecture would do much
to make school life real life and would go a
long way toward improving the holding
power of the school. This is one of the
directions for the school to follow in its effort to understand and to realize within its
possible sphere of influence the hopes and
aspirations of its population.
R. B. Marston

